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Abstract

The global rise of multilingual classrooms presents both opportunities and significant challenges for second language
acquisition (SLA) pedagogy and assessment. Traditional monolingual-oriented approaches, which often insist on target-
language-only instruction and measure proficiency against a monolingual native-speaker standard, are increasingly
inadequate in linguistically diverse settings. This article argues for a paradigm shift towards a multilingual turn in SLA,
advocating for pedagogical and assessment frameworks that acknowledge and leverage learners' entire linguistic
repertoires. We begin by critiquing the limitations of monolingual bias in mainstream SLA theories and practices. The
article then synthesizes innovative pedagogical approaches suited to multilingual contexts, including translanguaging
pedagogy, cross-linguistic awareness tasks, and multimodal, content-integrated instruction. These approaches are
grounded in sociocultural and dynamic systems theories, viewing multilingualism as a cognitive and social resource
rather than an impediment. A parallel shift is proposed for assessment, moving from static, monolingual proficiency
tests to dynamic, formative, and multilingual assessment practices. We explore alternatives such as portfolio assessment,
self- and peer-assessment, and dynamic assessment, which aim to capture the complex, evolving, and interconnected
nature of multilingual competence. Central to our discussion is the argument that pedagogy and assessment must be
coherently integrated, with assessment informing teaching and reflecting its multilingual principles. The article
concludes by addressing practical challenges-such as teacher education, curricular constraints, and policy barriers-and
outlines future directions for research and practice. By embracing a holistic, equity-focused perspective, educators and
policymakers can create more inclusive and effective language learning environments that validate multilingual
identities and prepare learners for a globalized world.
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1. Introduction

The 21st-century educational landscape is fundamentally multilingual. Classrooms worldwide are characterized by a
rich tapestry of home languages, with students navigating the acquisition of a dominant school language or an
additional language (L2) while maintaining, developing, or reactivating other linguistic codes [1]. This reality stands in
stark contrast to the historical foundations of Second Language Acquisition (SLA) research and pedagogy, which have
largely been informed by monolingual ideologies. For decades, the ideal learner was imagined as acquiring a single
additional language in isolation, often measured against the benchmark of an idealized monolingual native speaker [2].

This monolingual bias has profound implications. In pedagogy, it has manifested in strict "target-language-only"
policies that marginalize students' home languages, potentially undermining their cognitive engagement, cultural
identity, and metalinguistic awareness. In assessment, it has led to standardized tests that evaluate discrete aspects of a
single language, failing to capture the integrated, flexible, and strategic use of multiple languages that defines
communicative competence in multilingual settings.

There is, therefore, an urgent need to reconceptualize SLA pedagogy and assessment through a multilingual lens. This
article aims to bridge this gap. Its core objectives are threefold: first, to critically examine the limitations of traditional,
monolingually-oriented SLA approaches in multilingual educational contexts; second, to synthesize and propose
pedagogical frameworks and strategies that intentionally leverage learners' full linguistic repertoires to enhance L2
development and content learning; and third, to advocate for and delineate alternative assessment paradigms that are
valid, fair, and informative in multilingual classrooms [3]. We posit that coherent, multilingual-aligned pedagogy and
assessment are not merely methodological choices but essential pillars of educational equity and effective language
teaching in our diverse world.

In the tide of globalization, linguistic diversity in educational settings has become an undeniable reality. Students bring
multiple home languages into the classroom and continually encounter, integrate, and reconstruct different linguistic
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resources during their learning process. However, traditional Second Language Acquisition (SLA) theories and
pedagogies remain deeply influenced by monolingual ideologies, treating languages as separate, bounded systems and
often measuring proficiency against a “native speaker” standard. This perspective not only overlooks the cognitive and
communicative advantages of multilinguals but also perpetuates linguistic segregation in teaching and reinforces
linguistic hierarchies in assessment. Therefore, this article calls for a fundamental “multilingual turn” in SLA,
advocating for a comprehensive restructuring of pedagogical and assessment frameworks to genuinely respond to the
realities of multilingual classrooms. The arguments presented herein are grounded not only in theoretical critique but
also in recent empirical research conducted in diverse educational contexts, aiming to provide actionable frameworks
and strategies for teachers, researchers, and policymakers.

2. Theoretical Foundations: From Monolingual to Multilingual Paradigms

A paradigm shift in SLA requires solid theoretical grounding. Moving away from viewing languages as separate,
compartmentalized systems in the mind (the monolingual bias), newer frameworks embrace the complexity and
integration of multilingualism.

These theoretical frameworks, while distinct in focus, converge to provide a coherent foundation for praxis. The
multicompetence and translanguaging lenses fundamentally redefine the goals of SLA, shifting the target from
mimicking a monolingual to developing a functional, integrated repertoire. DST provides the developmental model for
understanding how this repertoire grows in non-linear, adaptive ways, explaining why learners’ performance may vary
across contexts and time. SCT, in turn, offers the instructional and assessment mechanics, showing sow teachers can
mediate this development through strategic, collaborative interaction that leverages the entire repertoire. Crucially, these
theories collectively challenge not just methods, but the very epistemologies underpinning traditional SLA. They move
us from a view of languages as static, bounded “objects” to be acquired, to an understanding of language as a dynamic,
socially-situated “practice” in which learners are active agents. This epistemological shift is what necessitates and
legitimizes the radical overhaul of pedagogy and assessment detailed in the following sections [4].

2.1 Critiquing the Monolingual Bias

The Chomskyan tradition and early cognitive models of SLA (e.g., Krashen's Monitor Model) implicitly treated the L2
learner as a (failed) monolingual. The goal was to approximate native-like competence, ignoring the bi/multilingual's
unique linguistic configuration. This resulted in the pathological view of interlanguage as deficient and the
stigmatization of code-switching as interference. Such perspectives inform pedagogical purity (L2-only classrooms) and
assessments that penalize the natural cross-linguistic strategies multilinguals employ.

2.2 Embracing a Multilingual Turn
Contemporary theories offer a corrective:

oThe Multilingual Mind: Proposes the concept of multi-competence-the compound state of mind with two or more
languages. This framework values the multilingual speaker as a distinct, not deficient, language user, with a unique and
integrated linguistic system [5].

eTranslanguaging Theory: Challenges the notion of discrete, named languages. It posits that multilinguals have a
unitary linguistic repertoire from which they strategically select features to communicate effectively. Translanguaging is
the norm of multilingual practice, a cognitive and social process that facilitates deeper understanding and complex
thinking.

eDynamic Systems Theory (DST): Views language development as a dynamic, non-linear, and adaptive process. A
multilingual learner's languages are interconnected subsystems within one complex system. Change in one language
(L2 learning) can ripple through and affect others (L1, L3), and development is characterized by variability and self-
organization.

eSociocultural Theory (SCT): Emphasizes learning as socially mediated. In multilingual classrooms, collaborative
dialogue and mediation using all available linguistic resources (peer's L1, gestures, L2) can scaffold L2 development
more effectively than monolingual instruction [6].

These theories collectively argue that pedagogy and assessment must move from focusing on separate languages to
fostering and evaluating the integrated capacity to use one’s full linguistic repertoire for learning and communication.
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Figure 1. Paradigm shift in SLA for multilingual contexts.

Figure 1 compares the traditional monolingual paradigm in Second Language Acquisition with the emerging
multilingual paradigm. In the monolingual paradigm, the goal is native-like mastery, languages are viewed as separate
mental systems, pedagogy focuses on strict target-language-only instruction, assessments rely on static monolingual
tests, and learners are often positioned as deficient L2 speakers. In contrast, the multilingual paradigm emphasizes
multilingual communicative competence, viewing the mind as an integrated linguistic repertoire. Instruction encourages
translanguaging and cross-linguistic strategies, assessments are dynamic and multilingual, and learners are recognized
as competent multilingual individuals. Overall, the chart highlights a fundamental shift in how language learning is
conceptualized-from deficit-based native-speaker norms to an inclusive, flexible, and realistic view of multilingual
competence.

3. Pedagogical Approaches for Multilingual Classrooms

Informed by the theoretical frameworks above, pedagogy in multilingual contexts must become intentional about
leveraging linguistic diversity. Below are key, research-informed approaches [7].

3.1 Translanguaging Pedagogy
This is not merely allowing L1 use but designing instruction to systematically integrate multiple languages.

eStages: Garcia, Ibarra Johnson, and Seltzer (2017) propose a cycle: using the L1 for background knowledge building
(e.g., reading a text in home language), engaging with new content in the L2 (e.g., a lecture), and then deepening
understanding through collaborative tasks that encourage flexible language use.

oStrategies: Multilingual glossaries, collaborative translation tasks, and "translanguaging spaces" for brainstorming and
drafting.

3.2 Cross-Linguistic Awareness and Metalinguistic Tasks

These tasks make language itself an object of study, comparing and contrasting features across languages in the
classroom [8].

eLanguage Comparison Charts: Students analyze grammatical structures (e.g., tense marking, word order) or
vocabulary (cognates, false friends) across their languages and the L2.

eBenefits: Develops metalinguistic awareness, a strong predictor of L2 success. It validates all languages as legitimate
objects of academic study and demystifies the L2.

3.3 Content and Language Integrated Learning (CLIL) in Multilingual Settings
CLIL, where a subject is taught through the L2, can be adapted by acknowledging students' linguistic resources.

eMultilingual Scaffolding: Pre-teaching key subject vocabulary in students' home languages, allowing group discussion
of complex concepts in the language(s) of choice, and accepting multilingual evidence of content understanding in
formative tasks [9].
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3.4 Technology-Enhanced Multilingual Pedagogy

While digital tools were briefly mentioned, their role extends beyond facilitation to becoming central to a
transformative pedagogy. Technology can operationalize translanguaging and DST principles by creating spaces for the
integrated use and development of multilingual repertoires. Key applications include:

eDigital Multilingual Composition: Platforms like Google Docs or Padlet allow for collaborative writing where students
can seamlessly incorporate resources in multiple languages (text, audio, video), with peers and teachers providing
feedback on the multimodal whole rather than a single language product.

eCorpus-Based Language Investigations: Learners can use online corpora (e.g., SKELL, multilingual corpora) to
compare word usage, collocations, and grammatical patterns across their L1 and the target L2, fostering data-driven
metalinguistic awareness.

eConnected Learning Networks: Social media, fan forums, or global online project platforms (e.g., Takingl TGlobal)
connect learners with authentic multilingual communities. Participating in these spaces requires and nurtures the
strategic, audience-aware use of one’s repertoire for genuine communication, aligning with sociocultural principles [10].

However, a critical perspective is essential. Technology can also reinforce monolingual biases if tools are used
uncritically (e.g., enforcing strict L2-only settings on applications, or relying on imperfect machine translation without
reflection). Pedagogy must guide technology use, ensuring it amplifies, rather than constricts, learners’ multilingual
agency.

3.5 Task-Based Language Teaching (TBLT) with a Multilingual Twist

The focus remains on meaningful task completion, but tasks are designed to encourage strategic use of the full
repertoire.

eExample: A group task to design a community health poster for a multilingual neighborhood. Students must research
(in multiple languages), negotiate meaning, and produce a multimodal, multilingual final product.

3.6 Multimodal and Digital Approaches

Technology facilitates multilingual pedagogy through translation tools, multilingual digital storytelling apps, and online
collaborative platforms where students can produce and share content in multiple languages, expanding the audience
and purpose for language use.

3.7 Multilingual Literature and Intertextual Pedagogy

In multilingual classrooms, literary works can serve as significant cross-linguistic resources. Teachers can introduce
bilingual or multilingual texts, such as parallel translation poetry, bilingual short stories, or multilingual scripts, guiding
students in comparative reading and creative rewriting. For instance, students can read different language versions of
the same story, analyze differences in narrative perspective, emotional expression, and cultural metaphors, and
subsequently create their own multilingual narratives. This approach not only enhances language awareness but also
cultivates students’ intercultural understanding and creative expression.

3.8 Language Integration in Cross-Disciplinary Projects

In multilingual classrooms, language teaching can be deeply integrated with subjects such as science, social studies, and
the arts. For example, in an interdisciplinary project on “climate change,” students might gather local knowledge in
their home languages, read international research reports in the target language, and present their findings through
multimodal means (e.g., charts, videos, multilingual slogans). Such projects enhance not only content knowledge but
also students’ ability to orchestrate multilingual resources to address complex, real-world problems.

3.9 Language Ecological Perspective and Co-constructing Classroom Language Policies

A multilingual classroom itself constitutes a small-scale language ecosystem. Teachers can collaborate with students to
co-construct “classroom language policies,” clarifying the roles and functions of different languages in various activities.
For example, free language choice can be permitted during group discussions, the target language encouraged during
presentations, and multilingual resources freely utilized for drafting during writing tasks. Through such democratic
participation, students not only experience linguistic agency but also learn to flexibly adapt their language strategies
across different contexts.

4. Rethinking Assessment in Multilingual Contexts

Assessment must align with multilingual pedagogy; otherwise, it becomes a contradictory and punitive force. The goal
is to assess multilingual competence-the ability to use one’s holistic linguistic repertoire to communicate and perform
academically [11].
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4.1 Principles of Multilingual Assessment
eFairness: Assessments should not privilege monolingual practices or penalize legitimate cross-linguistic strategies.

eValidity: They must measure what they claim to measure. If the goal is communicative competence in a multilingual
world, monolingual tests lack construct validity.

eFormative Orientation: Priority should be on assessment for learning, providing feedback that guides further
development of the integrated repertoire.

4.2 Alternative Assessment Models

eDynamic Assessment (DA): Grounded in SCT, DA unifies teaching and assessment. The assessor mediates during the
assessment task, offering graduated prompts. The score is based not on independent performance but on learning
potential-the amount and type of mediation required. This is particularly suited to multilingual learners as it focuses on
process over product and values strategic competence.

ePortfolio Assessment: A curated collection of student work over time (multilingual essays, projects, recordings,
reflections). It showcases growth, allows for multiple drafts (often using translanguaging in early stages), and
demonstrates the ability to use different languages for different purposes [12].

oSelf- and Peer-Assessment: Encourages learner autonomy and critical reflection on language use. Rubrics can include
criteria like "effectively used available linguistic resources to complete the task" or "demonstrated ability to mediate
meaning across languages."

eMultilingual Performance Tasks: As in pedagogy, assessments can be tasks that logically require or allow the use of
multiple languages (e.g., simulating an interview with a multilingual client, creating a guide for new immigrant
students).

A paramount challenge remains: reconciling classroom-based multilingual assessment with large-scale, standardized
testing regimes that often govern educational systems. To effect systemic change, a two-pronged strategy is necessary.
First, advocacy and research must demonstrate the predictive validity of multilingual assessments for long-term
academic and societal success. This involves longitudinal studies linking, for instance, dynamic assessment profiles or
portfolio evaluations to later performance in higher education or workplace settings.

Second, innovative “compromise” models for larger-scale testing can be piloted. These might include:

eIntegrated Performance Assessments: Standardized tasks that mirror real-world multilingual processing, such as
summarizing a source text in one language into a report in another, or mediating a conversation between speakers of
different languages.

eSection-Specific Language Choice: Allowing students to choose which language (from their repertoire) they use to
respond to certain comprehension or analysis questions, while requiring demonstration of L2 proficiency in other
dedicated sections [13].

o“Preferential” Scoring Rubrics: Rubrics that award credit for effective communication and task completion, with
explicit criteria for strategic, appropriate use of cross-linguistic resources, even if the response is not entirely in the
target language.

The goal is not to immediately dismantle all standardized tests, but to seed them with multilingual constructs, gradually
shifting the systemic definition of proficiency itself.

4.3 Technological Tools in Multilingual Assessment

With advancements in educational technology, various digital tools can support multilingual assessment. For instance,
speech recognition software can allow students to respond to open-ended questions in different languages; e-portfolios
can integrate multimodal work (text, audio, video) with multilingual annotations and feedback; and online collaborative
platforms (e.g., Flipgrid, Seesaw) can document students’ interaction processes during multilingual discussions. These
tools not only capture the multidimensional development of students’ language abilities but also provide richer
assessment data for teachers.

4.4 Situated Assessment from a Sociocultural Perspective

In multilingual classrooms, assessment should be closely tied to specific sociocultural contexts. For example, teachers
might design a “community language survey” project, requiring students to interview multilingual speakers in their
community, document their language use patterns, and write a report in multiple languages. The focus of assessment
would not only be linguistic accuracy but also students’ understanding of the functions, attitudes, and power dynamics
associated with language in society. Such assessment fosters students’ language awareness and social responsibility [14].
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4.5 Teacher Roles and Feedback Strategies in Multilingual Assessment

In multilingual assessment, teacher feedback should be more constructive and dialogic. Beyond correcting linguistic
forms, teachers should pay greater attention to how students strategically deploy their linguistic resources to accomplish
communicative and cognitive tasks. Feedback can be framed as dialogue, e.g., “I noticed you used a Chinese example to
explain this concept-that was very helpful. Could you try summarizing it in English as well?” This type of feedback
affirms students’ multilingual practices while guiding them toward further development in the target language.

Collaborative
Task
(Multilingual):
Teacher/peer
observes
strategic
repertoire use.

Interpreted
Profile & Future
Teaching
Analysis of learning
potential & informs nex
instructional steps

Figure 2. A dynamic assessment cycle for a multilingual classroom.

Figure 2 show circular diagram illustrates the continuous cycle of Dynamic Assessment in a multilingual learning
context. The process begins with a Collaborative Task, where the teacher or peer observes how the learner draws on
their multilingual strategic repertoire during interaction. Based on these observations, the teacher provides Mediated
Support, offering targeted prompts and scaffolding-for example, encouraging the learner to use knowledge from another
language to solve a problem. The next stage, Learner’s Responsiveness, documents how the learner responds to
mediation and how their performance improves as a result. Finally, in Interpreted Profile & Future Teaching, the teacher
analyzes the learner’s learning potential and uses the insights to plan the next instructional steps. The cycle then repeats,
highlighting that Dynamic Assessment blurs the boundary between teaching and testing, and focuses not merely on
what the learner can do independently, but on their capacity to grow with appropriate guidance.

5. Integrating Pedagogy and Assessment: A Coherent Framework

For transformation to be effective, pedagogy and assessment must be aligned. A translanguaging pedagogy assessed by
a monolingual grammar test creates cognitive dissonance and inequity. A coherent framework involves:

1.Setting Multilingual Learning Objectives: Objectives should state what learners can do with their full linguistic
repertoire (e.g., "compare perspectives on a topic using sources in Languages A and B," "explain a scientific concept to
a peer using diagrams, L1, and key L2 terms").

2.Designing Instruction and Assessment in Tandem: The multilingual tasks used for learning (e.g., a comparative
language project) become the basis for assessment. The rubrics for these tasks explicitly value strategic repertoire use,
metalinguistic analysis, and cross-language mediation.

3.Using Formative Data to Drive Instruction: Insights from dynamic assessments, portfolio reviews, and peer feedback
directly inform the next cycle of pedagogical planning, ensuring responsiveness to learners' evolving multilingual
competence.

6. Challenges and Future Directions
Implementing this paradigm shift faces significant hurdles.

eTeacher Preparedness: Most language teachers are trained in monolingual methodologies. Professional development
must focus on developing teachers' own critical language awareness and practical skills in multilingual pedagogy and
assessment [15].

oStandardized Testing Regimes: High-stakes, monolingual national exams exert a powerful washback effect,
discouraging innovative classroom practice. Advocacy for policy change and the development of multilingual
assessment alternatives at institutional levels is crucial.
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eResource Development: There is a scarcity of curricular materials and assessment tools designed for multilingual
classrooms. Future research should involve collaborative design-based research with teachers to create and validate
such resources.

Future research must continue to:

1.Document the long-term effects of multilingual pedagogies on L2 proficiency, content learning, and identity
development.

2.Refine and validate practical multilingual assessment tools for large-scale and classroom use.
3.Explore the role of technology in mediating and assessing multilingual learning.
4.Investigate the impact of specific teacher education models on transforming classroom practice.

Beyond the practical hurdles of resources and tests lie deeper, ideological and affective challenges. Teachers may
intellectually embrace multilingual approaches yet harbor unconscious “linguistic insecurities” about their own
proficiency or fear losing control in a dynamically multilingual classroom. Similarly, students and parents, internalizing
monolingual ideologies, may perceive the use of home languages as a distraction from “real” L2 learning, leading to
resistance.

This points to the risk of “symbolic multilingualism”-superficially adopting translanguaging terminology or isolated
activities without a fundamental shift in power dynamics and learning goals. To avoid this, teacher development must
move beyond workshops to sustained communities of practice where teachers critically reflect on their language
ideologies, co-design lessons, and analyze student work together.

Furthermore, future efforts must develop context-sensitive frameworks. The implementation of these principles will
look different in a linguistically super-diverse urban school, a bilingual regional program, or a foreign language
classroom. Research should generate and compare localized models, identifying core principles that hold across
contexts versus strategies that are particularly effective in specific demographic and policy environments. This
granularity is essential for moving from persuasive theory to sustainable, widespread practice.

6.1 Systematic Development of Teachers’ Multilingual Awareness and Competence

To implement multilingual pedagogy and assessment, teachers’ own multilingual awareness and competence are crucial.
Teacher education programs should incorporate content on multilingual theories, cross-linguistic pedagogies, and the
design of multilingual assessments. In-service teacher training could adopt “lesson study” formats, encouraging
collaborative observation, critique, and design of multilingual tasks to gradually shift pedagogical beliefs and practices.
Furthermore, teachers should be encouraged to reflect on their own language experiences and ideologies, adopting a
more empathetic stance toward students’ multilingual practices.

6.2 Policy and Curricular Support and Adaptation

The promotion of multilingual pedagogy and assessment requires systemic support from policies and curricula. Schools
can progressively develop multilingual curriculum standards, clarifying developmental goals and assessment indicators
for multilingual competence. Regional or national educational authorities might pilot multilingual assessment programs,
gradually shifting the monolingual orientation of standardized tests. Additionally, schools can establish multilingual
resource centers to develop and share multilingual teaching materials, assessment tools, and teacher training resources.

6.3 Family and Community Engagement in a Multilingual Education Ecology

Multilingual education is not solely the responsibility of schools; it also requires active participation from families and
communities. Schools can organize multilingual parent-child workshops to help parents understand the principles and
methods of multilingual learning. Community members who are multilingual can be invited as “language resource
persons” into classrooms to share their language experiences and cultural knowledge. By constructing a collaborative
multilingual education ecology involving “school-family-community,” students’ multilingual development will receive
broader support and recognition.

7. Conclusion

The multilingual reality of today's classrooms is an asset, not a problem to be managed. This article has made the case
for a comprehensive reorientation of SLA pedagogy and assessment to honor this reality. By drawing on theories of
multilingualism, translanguaging, and dynamic learning, we can design educational experiences that leverage learners'
full linguistic repertoires. This involves moving from restrictive, monolingual instruction to pedagogies of intentional
linguistic integration, and from static, deficit-focused testing to dynamic, formative, and multilingual assessment that
values growth and strategic competence.

This shift is fundamentally about equity and effectiveness. It validates the linguistic and cultural identities of all learners,
provides more pathways to cognitive engagement and academic success, and prepares students for participation in a
multilingual world. The journey requires concerted effort in teacher education, policy advocacy, and research, but the
destination-inclusive, effective, and transformative language education-is unequivocally worth the endeavor.
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In summary, education in a multilingual era calls for a fundamental paradigm shift. From monolingual bias to
multilingual inclusion, from language separation to linguistic integration, and from static testing to dynamic assessment,
this transformation represents not merely a renewal of methods and techniques but also an embodiment of educational
philosophy and social justice. Every student in a multilingual classroom embodies a complete linguistic world.
Educators should value and activate these linguistic resources, guiding students to develop confidence, competence, and
critical awareness through multilingual practices. Future SLA research and practice should continue to deepen
multilingual theories, innovate pedagogical methods, develop equitable assessment tools, and advance efforts in teacher
education, policy-making, and social collaboration, ultimately realizing truly inclusive, equitable, and effective
multilingual education.
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